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THE FACE WE PUT ON: CARL JUNG FOR TEACHERS 
According to Jung (1989), we all wear masks. We all have a certain persona or way of appearing to others that, however seemingly necessary at times, is a fake. I am not the roles I play, the postures I take toward others. As Jung also notes, the danger of continually putting on a face is two-fold. First, the activity of facechanging makes it next to impossible to discover, live with, and honor the real self. That is, if people constantly wear masks, they find it difficult, if not impossible, to shed the mask and live in reality, the reality of the self behind the mask. Put another way, human growth and development is obscured through mask-wearing; individuals run away, as it were, from the reality of who they are by identifying with only an aspect of themselves.
Second, mask-wearing becomes a habit, and people believe they are the face they put on. This limits human potential. Although it may be impossible (indeed even undesirable) not to wear a mask-as the mask is a defense against intrusion and manipulation-it does not follow that mask-wearing is always appropriate. To identify solely with the masks we wear is to live in illusion, for the masks are labels. Humans, though, are always more than the labels they give themselves.

In this article, I will examine Jung's concept of the persona, his term for the masks we wear, the variety of faces we put on. I will note how teachers (indeed all of us) use personae, and I will suggest ways to restore the energy that teachers lose when hiding inside their personae.

A Teacher's Persona
It seems next to impossible for a teacher not to wear a mask. Teachers are part of the helping professions, and this in itself often necessitates wearing a particular guise, namely, being the teacher. Part of the difficulty is that we as teachers are not always aware when we are functioning through our personae. "Being the teacher" can become so automatic that we begin to identify with this person we pretend to be. It is important, then, to be aware of the times we are being genuine with students and when we are relating to them through a mask.
How can we know when we are acting out of our personae? For one, this knowledge demands self-discipline, self-study-that is, a heightened awareness, a greater consciousness of ourselves and our behavior. Socrates, who maintained that the unexamined life was not worth living, was asked if he knew himself through his consistent self-discipline. He answered: "No, but at least I know what I am not" (Kabat-Zinn 1990). The "not" is the persona.

The being the teacher persona can take many forms. I notice there are times when I try to look like a teacher. A student asks a question, and I put on a thinking pose or posture. I may put my hand on my head, as if to be thinking. This is harmless enough, but why do I need to behave this way? It might be that I want to give some type of credibility or legitimacy to my answer that I find impossible or difficult to do just being me. Perhaps I feel a bit inadequate at times and put on a pose. Sometimes my being the teacher persona is activated through nonverbal communication.

Or, the being the teacher persona may take the form of needing to be in control. The need to be in control, or, more properly, the feeling of being out of control, may lead to irrational (or, at least, illogical) behavior. When I taught fifth grade, I often wore the "I am in control" mask. At times, this led me to absurd behavior.

One day one of my students climbed up on the school roof to get a ball. I immediately informed him, "George, you know there is a school rule against being on the roof." George replied, "I'm just helping a smaller kid get his ball." Well, George wasn't going to get the best of me, so I retorted, "George, you come down right now." George responded, "Not until I get the ball." I yelled, "George, you come down from there. Don't make me go up and get you." Both George and I knew it was not possible for me to climb up on the roof. George had me and replied, "Well, if you won't let me get the little kid's hall, come on up and get me." Luckily (for me) an older child told George to throw him the ball and to come down. He did.

Why did I need to wear my "I'm the teacher; I'm in control" mask? Maybe I feared the other teachers would think I was not being strong enough. Maybe I feared the students would think I was easy. The point, though, is that the "need to be in control" mask often leads to inconsistencies and illogical requests. The persona is an energy drainer.

The Giving of a Persona
Besides the personae we assume for ourselves, others may hand us one. There may be collective pressure to assume a particular mask. Teachers are often thought to be the answer experts. Once when a parent was visiting my classroom, a student asked me a question I could not answer. Instead of being honest and saying, "I don't know, but let's look the answer up together," as I usually did, I saw this parent (a male) staring at me. It was as if the parent were judging me-a perception not necessarily true.
Instead of being honest, I made up some kind of answer. Another student showed me the correct answer. I felt collective pressure mounting (one parent symbolizing the collective). At least I had the sense-or felt ashamed and did not know what else to do-to be genuine and to admit I was wrong and thank the student. Being genuine is the opposite of the persona.

Being Genuine
Identification with the persona means a lack of genuineness. The persona hides the true self. Living as a false self-continually wearing a mask or identifying with a role or function-creates a loss of energy. It takes much more psychic energy to keep up a front than it does to be genuine. Continual mask-wearing can be extremely dangerous. As Sanford (1982) notes:
The real energy of the personality will accumulate in the unconscious... setting up a state of inner opposition to an Ego that is so identified with the persona that it is becoming increasingly two-dimensional and stale. The result will be anxiety, despondency, and lack of creativity. (77)

Yet, if teachers are especially prone to wearing masks, to embracing personae, they are also in a good position to recognize what is happening. The very gift of teaching affords one a unique opportunity for self-knowledge. It is this self-knowledge that can lead to more consistent genuineness.

How can teachers, though, be more in touch with their tendency to identify with their personae? One way is to develop "mindfulness." Mindfulness is simply the experience of the present moment. Often we live in the past or project ourselves into the future, thereby losing the mystery, beauty, and connectedness of the present moment. Often we are in our thoughts or emotions, thereby blocking the "now" by viewing it through conceptual or affective baggage. One cannot help but be genuine in the present moment. As Kabat-Zinn (1990) writes:

In practicing mindfulness, you are practicing taking responsibility for being yourself and learning to listen and trust your own being. The more you cultivate this trust in your own being, the easier you will find it to trust other people and to see their basic goodness as well. (37)

How does one develop mindfulness? The process sounds easy, but often proves difficult: it consists of attending to one's breathing. One becomes mindful, that is, real and genuine, by concentrating on the inhaling and exhaling of air. Being aware of the breathing process puts one in the present moment. It also allows one to notice thoughts, emotions, moods, images, and feelings that interfere with the awareness of breathing. Mindfulness permits one to be in contact with the persona.

But, mindfulness is not mindlessness. That is, the process of mindfulness requires reflection. This reflection can occur in at least two ways. First, teachers can ask questions regarding their behavior. For instance, when I find myself wearing the being the teacher persona, I can think about the particular event that preceded the mask-wearing. Does the event warrant acting out of the persona? Or, am I acting this way because I am threatened, confused, or uncertain. In other words, through mindful attention I can come to awareness of my mask-wearing, and I can ask questions about its appropriateness. If I decide that acting out of the persona is not appropriate, I can try to respond in a more genuine way to the event. I can admit my confusion or uncertainty, for example.

Second, teachers can think about a similar event and perhaps alter their emotional response to the present situation. If this is done, the mask-wearing may be seen for what it is-putting on a face that is not mine. For example, once when I was teaching in an elementary school a child simply got out of his desk, went over to the book corner, and began to straighten out the books. I started to play teacher and reprimand him. Then I thought about what a "neat freak" I am and laughed. I changed my emotional response to the situation, and thanked the student for straightening out the books on his own, without being asked. I also praised him for knowing how to do something positive when he finished his work.

One does not have to be a Zen monk to practice mindfulness. Neither does one need to be in a special posture. For instance, often at faculty meetings I attend to my breathing. I reflect on how a certain faculty member's comments affect me. Instead of responding as I "ought to," as I think the faculty wants me to respond, I can be genuine and contribute whatever I feel is helpful. My contribution, devoid of my persona, is genuine. To be more genuine requires both a thinking process (reflecting on the faculty member's comments) and an action (attention to breathing).

Or, I can practice mindfulness walking around the classroom. I merely begin to pay attention to my breathing, and I become aware of thoughts, plans, agendas, feelings, and so forth that are not really me. In other words, I become conscious, through reflection and attention, of what I think the students expect of me, and often of what my being the teacher persona is requesting. Using this awareness, then, I can respond more genuinely. I do not need to respond from my persona. I recognize it is there, but I can choose to wear the mask or not.

Practicing mindfulness, a process of reflection accompanied by the awareness of the inhaling and exhaling of my breath, gives me renewed energy. As teachers, we cannot constantly pour out psychic and physical energy. We must also find ways to restore the energy lost by keeping on the mask, through the being the teacher persona.

Besides the mindfulness mentioned above, many people find keeping a journal a source of energy. The journal can be another way of discovering the many and varied uses of our personae.

Like mindfulness, though, journal keeping is a discipline. The process itself is quite easy. Sticking to it is another matter. To keep a journal, one merely begins writing things down. I have kept a personal journal for years. What follows is a recent entry.

I've noticed that Susan's remarks in class often upset me. She speaks with an air of superiority and seems to almost dare me to teach her anything. She's not abusive or disrespectful. There is just this attitude about her. I've also noticed how she threatens me. I seem to teach to Susan instead of to the class. Do I need Susan's approval or acceptance for some reason? I don't think I need to answer that. But, I have discovered that now that I notice how I alter my responses in class to appease Susan, I can at least take this mask off. The class goes well even with her remarks. The other students seem to accept her. I need to realize that Susan is more than this student who bothers me. She has many gifts and talents. The more I see her in a limited way, as this student who opposes me, the more my persona will take over. The more I can visualize her as unlimited, the more I can realize there is a wonder and mystery to Susan, the less I will need to wear the mask.

Keeping a journal is a source of self-knowledge and affords one the opportunity to renew energy. I gave Susan power over me she really did not have. I wore my being the teacher mask to cover up my feelings about her. I wondered why I felt a lack of energy after this particular class. Keeping a journal, and reading the entries over, gave me the answer.

Conclusion
The teaching profession is filled with challenges and pressures. Some of the pressure we seem to cause ourselves, by playing an I am the teacher role: that is, by wearing a mask that lets everyone know I am the teacher. Putting the mask on takes energy.
There is also outside pressure. As teachers, we can easily succumb to others' expectations, and in place of responding and behaving honestly and genuinely, we react out of our personae (Jung 1989).

I have suggested two methods to recognize the persona: the practice of mindfulness and journal keeping. Both are disciplines, as they require time, effort, and practice. But, in my experience, both techniques are powerful ways to re-energize, both in a psychic and physical sense. The more we as teachers can live out of our authenticity and genuineness, the more real and honest we are. The more we live out of our personae, the more we become not-us, for we are wearing a mask. We are someone else. The wearing of the mask drains energy; taking it off, one can breathe, one can gain energy. The more aware we are of the masks we wear, the freer we are to choose to wear them or to take them off. As teachers, we need to be careful about the faces we put on, lest we confuse the masks with who we really are. Being conscious of our persona is the first step. Only then can we choose the faces we want to put on.

REFERENCES
Jung, C. G. 1989. Memories, dreams, reflections. Trans. by R. and C. Winston. New York: Vintage Books.
Kabat-Zinn, J. 1990. Full catastrophe living. New York: Delacorte Press.

Sanford, J. 1982. Ministry bumout. New York: Paulist Press.

~~~~~~~~

By ROBERT P. CRAIG

Robert P. Craig is an assistant professor in the Department of Educational Leadership and Cultural Studies, College of Education, University Houston.

